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CHAPI'ER I 
INTRODUCTION 
CHAPI'ER I 
INTRODUCTION 
. Introduction.-- Many changes have been taking place in 
educational thought and practice recently. Educators have been 
scrutinizing and experimenting with all phases of education in 
order to insure that the soundest principles and methods are 
being employed in our schools. In view of the foregoing, new 
philosophies have strengthened the role of the captain of the 
elementary school, the principal. If a principal is truly the 
"head" of the school, then he should clearly, in the light of 
democratic administration, have a voice in the selection and 
assignment of teachers in his building. 
statement of the problem.-- Some principals of the elemen-
tary schools in Massachusetts are allowed to cooperate with 
higher administrators 1n selecting and assigning teachers for 
their buildings. Other principals are allowed no voice what-
ever in this regard and must simply accept personnel which are 
assigned to their jurisdiction. 
Many of those not permitted to do so, would like to assist 
in selecting and assigning teachers while others who do particiT 
pate in these procedures lLave no particular desire to do so. 
It is the purpose of· this - study to determine the extent to 
1 which elementary school principals of Massachusetts are allowed
1 
to assist in the selection and assignment of teachers. The 
primary purpose of this thesis will be an attempt to discover 
-1-
how many principals on the elementary school level have a voice 
in determining the faculty members to be assigned to their 
building. The secondary prupose of this thesis will be an 
attempt to determine the personal preference of these princi-
' pals in regard to selection and assignment procedures. 
Specifically, it is hoped that valuable data may be ob-
tained on some of the factors involved which may affect the 
present status of selection and assignment procedures. These 
1
1 factors include: (1) Population of communities, (2) Number of 
1 elementary school principals, (J) Educational background of 
· superintendent, (4) sex of superintendent, (5) Age of superin-
tendent, (6) Teacher turnover for the current school year, 
(7) sex of principals, (8) Age of principals, (9) Administra-
' tive status of principal, (10) Experience of principal, (11) 
Length of service of principal, (12) Pupil enrollment, (lJ) 
Voice of principals in selection and assignment procedures, 
(14) Preferences of principals in regard to selection and 
assignment procedures. 
Definitions of terminology.-- In this study elementary 
'I schools will include schools having grades one to six. 
~I 
All 
responses made by schools having other grade levels have been 
eliminated from this study. 
status here refers to the present voice or degree of 
authority which is bestowed upon elementary school principals 
1n regard to the selection and assignment of teachers. 
2 
I 
I 
I 
selection and assignment will include all selections or 
assignments made in a school system whether or not they refer 
to the particular principal completing the survey form. In 
other words, in some instances a principal may assist in select-
ing or as:signL11.g a teacher who will not go to his building. 
Certain principals were requested to participate in this 
study. In this study the principals participating will there-
.1 fore be referred to as selected principals. 
An explanation of the method of selecting the names of the 
principals and the communities represented in the survey will 
follow in the next section of this chapter. 
scope of the studz.-- It is not the intention of the 
~ writer to declare that this is a final sutdy of the status of 
1 selection and assignment procedures of elementary school prin-jl 
1 cipals of Massachusetts and it is not the intention of the 
I 
1 writer to assert that it is all conclusive. 
This report is limited in that: 
1. Only certain principals were asked to take 
part in the study. 
2. Not all of those who received the survey form 
returned them. 
This study is based then on the completed survey forms 
I' received by the writer. 
il 
The names of the principals taking part in the study were 
selected from the membership rolls of the Massachusetts Elemen-
J 
:, tary school Principal's Association. An attempt was made to 
I 
' select principals from as many different communities of the 
state as possible. Wide geographical distribution over the 
state was one aim. The final list was prepared to include an 
equal number of men and women principals. 
The i nquiry form was distributed to principals of schools 
h~ving grades one to six. The results reflect the responses 
of 202 elementary school principals. The results also reflect 
procedures in 134 communities since the responses of principals-
were from that many (134) different cities or towns of Massa-
chusetts. 
The inquiry form provides an opportunity for comparison 
and contrast of some factors which may affect the status of 
, the principal. These factors include: 
I. General Information 
Information requested in this section dealt with 
the community, the school system, the superin-
tendent, and the administrative set-up. 
II. Personal Information 
Information requested in this section dealt with 
sex, age, administrative status, length of service 
and experience of principals. 
III. survey Information 
Information requested in this section dealt with 
status and preferences of principals in regard to 
selection and assignment procedures. 
4 
il 
Need for the study.-- '!'his study should prove helpful to 
superintendents in the state who may desire to revise their 
selection and assignment procedures in the light of what other 
il communities are doing. Many superintendents, school boards, 
and school committees may be aware of these procedures in 
I neighboring towns and cities but may not realize what other 
more distant communities of the state are doing because no 11 
J written material is available for them to consult. Principals 
who have taken part in this study may be interested to know 
what colleagues of other communities had to report. The State 
Department of Education may find the study of value 1n encourag-
ing communities to revise their selection and assignment pro-
, cedures. Educators in other areas may wish to compare this 
1 
study with their own study or practices for the purpose of 
examining trends. 
Assumptions made.-- It is assumed that the inquiry form 
will reflect the candid responses of the persons involved. 
Although it may be difficult to determine the difference be-
tween candid responses and "impressionistic" responses, it is 
assumed that most principals are primarily interested in sound 
educational thought and practice. 
The final assumption is that there are many factors in-
volved which have a definite effect on the present status of 
principals in regard to selection and assignment procedures. 
r 
5 
Recap~~ulation of the problem.-- This study should serve 
to point out the differences 1n status of principals at the 
present time in the selection and assignment of teachers. 
It should also indicate the more recent changes or trends 
in this area. 
Lastly, it should serve to indicate how the principals 
themselves feel about a matter not formerly in their jurisdic-
tion. 
6 
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CHAP11ER II 
REVIEW OF RELAT.IID LITERATURE 
Trend.-- Since custom has been that elementary school 
, principals did little more than act as "head teachers", it can 
not be expected that they would act in any administrative 
capacity. 
Very recently, however, the higher school administrators 
have come to realize the value of assistance from these prin-
cipals in various administrative matters, particularly that of 
selection and assignment of teachers. 
In view of the recency of this trend, very little in t he 
way of written material is available on the subject. 
History of teacher placement.-- The early colonists of 1. 
America were quick to realize that their children needed to 
be educated and attempted to provide instruction for them. 
1/ 
The National Association of Teachers' Agencies-reports that: 
"One of the first cares of the American Colonists 
was to provide for the education of their children. On 
the 13th of April 1635, the people of Boston, in town 
meeting assembled, requested 'Brother Philemon Purmont 
to become school-master for the teaching and norteuring 
of children' • n 
Many of the early communities erected free schools for 
the education of the young children. The inhabite.nt s of t he 
1/The National Association of Teachers' Agencies, The Historz 
of Teacher Placement, Edward Fickett, Boston , 1931, p.5. 
- 7-
towns employed the school masters and provided them with a 
salary and lodging. 
In r eference to our own state, the National Association 
1/ 
of Teachers• Agencies-goes on to say: 
n •••• in Massachusetts, the choice of a school-
master was confined to the inhabitants of the town in 
which the school was situated. In many cases the Min-
ister was called upon to assume the duties of teacher 
in addition to his other work; but it is quite apparent 
from these early records that no matter how insistent 
the people might be that their children should be ed-
ucated, neither the school-master himself, nor his 
calling, was held in very high esteem. One MassachUsetts 
town, for example, required the school-master to perform 
the following duties in addition to his actual teaching:--
to act as court messenger, to serve summonses, to conduct 
certain ceremonial services of the church, to lead the 
Sunday choir, to ring the bell for public worship, to 
dig graves, and to perform other occasional duties. 
In the southern Colonies the procedure was some-
what different; for it was the custom there to buy 
teachers in the open market such as the Romans had 
bought them seventeen centuries before. The main 
source of supply was the bondsmen or redemptioners -
mostly English criminals - who were indentured or sen-
tenced to what was practical slavery in the Colonies. 
The following advertisement from a southern Colonial 
paper throws an interesting sidelight upon the situa-
tion: 
• Ran away: a servant man who followed the 
occupation of a school-master; much given 
to drinking and gambling.' 
One Jonathan Boucher, Rector at Annapolis, says in 
1678, 'Not a ship arrives with either redemptionists or 
convicts in which school-masters are not regularly ad-
vertised for sale - as are weavers, tailors, and other 
trades - with little other difference that I can learn 
of except that the former do not usually fetch so good 
a price as the latter." 
Op. cit., pp.6-8. 
8 
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II 
·I 
'I 
"In New York the Dutch West India Company sent with 
its first military force a minister and a school-master. 
This school-master- one Adam Roelandsen- eked out his 
slender salary by taking 1n washing. He became involved 
1n many scandals and, after six years, resigned and was 
banished. Jan Cornelissen, a carpenter of Rensselaerwyk, 
hearing of the vacant teaching chair in New Amsterdam, 
left his tools and trade, went down the river, and secured 
the position. He taught the school for ten years, but 
seems to have been little better than his predecessor 
for it is said of him that he lay drunk for a month at 
a time and was incorrigibly lazy. 
During the first half of the nineteenth century the 
expansion and growth of the country required the services 
of a constantly increasing number of teachers and •••• 
the problem of supply and distribution of teachers was 
beginning to be considered. 
By this time it had become the custom for students 
to earn their way through college by teaching a part of 
each year, and the college calendar was so arranged that 
a student could be absent from about Thanksgiving time 
to Easter without loss of standing. This custom was 
perhaps the first break from the old practice of employ-
ing local teachers with little regard for qualifications. 
The establishment of normal schools - the first at Lexing-
ton, Massachusetts, 1n 1839 - had undoubtedly contributed 
to the same end. 
By 1860 it had become a f.a.'irl;y common practice for 
school boards to advertise for teachers in the daily 
papers." 
Purpose of school organization.-- In speaking of the 
17 
II mission of education, Grace-says: 
"The school organization is a human not a mechanical ' 
organization. We are not organized to perpetuate or to 
develop vested interests or compartments, or to become 
isolated from our principal mission. Our job is to 
provide the most effective education and educational 
opportunity possible within the limits of the financial 
resources, the ingenuity, the vision, and the realism 
of the members who comprise the whole." 
1/Alonzo Grace, "The Nature of Democracy in Administration," 
1 American School Board Journal, Vol. llJ, October, 1946, pp. 21-2> 
9 
NEA Report.-- Probably the major contribution in the area 
of principal participation in selection and assignment pro-
1/ 
1 cedures is the report prepared by the NEA-in 1948. This report 
states: 
"Twenty per cent of the supervising principals 
today report that they have 'no voice' in teacher 
selection and assignment; 46 per cent co-operate with 
the superintendent in making some assignments; 27 per 
cent co-operate on all assignments; and 7 per cent 
report that all teachers assignments are made on the 
basis of the principal's recommendation. 
Analyzing the data by city size, the proportion 
having nothing to say about assignments is most char-
acteristic in cities above 500,000 in population (4 
in 10). Below that city size group the proportion 
drops from 2 in 10 to 1 in 10. Co-operation in some 
assignments is mosttypical in the city groups over 
50,000 in population. Co-operation on all assign-
ments becomes most common below JO,OOO in population 
where it exists in about 4 in 10 cases. Almost 
exclusive authority to make assignments is most 
frequently found in communities below the 5,000 
population point where 2 in 10 principals have this 
authority (partly because these supervising princi-
pals often have some of the duties of the superin-
tendent of schools). 
Teaching principals, as a group, divide almost 
equally between three levels of ~uthority: (a) no 
voice (b) co-operation on some assignments, and (c) 
co-operation on all assignments. The amount of 
authority tends to increase with the decreases in 
community size. 
As compared with 1928, the supervising principals 
show a slight gain. Where today 1 in 5 has no voice 
on assignments, the proportion in 1928 was 1 in 4. 
Apparently there has been a small but distinct change 
toward co-operative relationships with respect to 
personnel assignments." 
i ]/Eugene F. Herrington (Chairman), Department of Elementary 
School Principals, The National Elementary Principal, Twenty-
seventh Yearbook, 1948, Chapter V, NEA, Vol. XXVIII, Number 1, 
September, 1948, p. 71. 
II 
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Implications.-- In that this is the only direct material 
on the subject, an attempt will be made in this section to 
1 gather some implications for this study. In connection with 
1/ 
the lack of material Ellsbree and McNally- point out that: 
"It was mentioned •••• that the principalship is 
young as this world's professions go. Basic changes 
1n education theory and practice, and in the general 
culture, are bringing about redefinitions of the prin-
cipal's functions and responsibilities, so that the 
position is now in a period of transition." 
2/ 
Kyte says: 
"The superintendent of schools delegates clear-
cut responsibilities to his assistants L~ terms of 
clearly defined functions, together with the author-
ity necessary to fulfill these responsibilities." 
It is the earnest hope of the writer that school superin-
tendents and school administrators might well regard selection 
and assignment procedures as a function of the elementary 
school principal. 
J./ 
Reavis, Pierce, stullken, and Smith may be expressing 
the same philosophy when they assert, " •••• a school head 
(principal) should be delegated the administrative responsi-
bility and authority for the entire program at the individual 
1/Willard s. Ellsbree and Harold J. McNally, Elementary school 
Adm1n1.stration and Supervision, American Book Company, New 
York, 1951, p. 439· 
2/George c. Kyte, The Principal At Work, Ginn and Company, 
Boston, 1952, p. 4. 
,.2/William C. Reavis, Paul R. Pierce, Edward H. Stullken, and 1, 
Bertrand L. Smith, Administering the Elementary School, 
Prentice-Hall Inc., New York, 1953, p. 212. 
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school building •••• ~~d (it) is believed to be essential to 
good school organization and operation." 
Recognizing the fact that the principalship is still in a 
1/ 
state of transition, Kyte- notes, "Even the most cursory 
survey of the principalship reveals marked Yariations in the 
status of elementary school principals." 
The problem of teacher selection.-- In speaking of the 
2/ 
responsibility of teacher selections, Van Miller and Spalding-
state: 
"Although the local board of education is legally 
responsible for selecting teachers, it is the superin-
tendent of schools who recommends the person he believes 
best fitted for a position. If the board rejects his 
recommendation, it calls for another one. In some states 1 
a recommendation by the superintendent is legally required 
before an appointment can be made. It is generally recog-
nized that the selection of well-trained personnel is a 
highly skilled professional task. In addition, a board 
can hardly expect to hold an administrator responsible 
for results if it does not allow him great freedom in 
choosing those who will work under his leadership. so, 
in the final analysis, the new member of the staff should 
be chosen by the board upon recommendation of the super-
intendent of schools. 
But there is much that must go on before this final 
stage is reached. Except in the very smallest districts 
teachers must work with other teachers under the leader-
ship of a principal. If the new teacher is to work 
harmoniously with his colleagues, he must fit easily 
into the established group. If the principal is to be 
held responsible for results in his~hool, then he, like 
the superintendent, should have a voice Ln select1ng the 
persons whom he will lead. Parents and other residents 
1/ George c. Kyte, op. cit., p. 11. 
2/ Van I'1iller and Willard B. Spalding, The Public Administra-
tion of American Schools, World Book Company, New York, 1952, 
pp. Jl5-Jl6. 
12 
says: 
of the area of the school have various interests in the 
personality and training of teachers. If the new teacher 
is to be accepted by the community, he should be known 
to its people before he begins to work. 
Few systems have attempted to set up procedures for 
the selection of personnel which provide for participation 
by parents, principals, and staff. In larger schoo~ 
systems there are only infrequent provisions for partici-
pation by the principal in selecting the teachers who will 1 
be assigned to his building. Parents, principal and staff 
can participate 1n developing job descriptions and in 
supplying information even though no procedure has been 
worked out for their participation in the final selective 
process. In theory, participation in final selection is 
widely accepted as desirable. In practice, it is used 
only in a few localities." 
1/ 
Referring to the same problem in New York City, Kandel-
"The school system of New York City is probably beset 
by all the problems that can be found in the field of 
education, if only because of the size of the enterprise 
itself. Of these problems none is more important or more 
difficult of solution than that of the selection of 
teachers." 
Speaking of the methods employed in selecting teachers 
2/ 
Kandel - says: 
" •••• despite the screening process of competitive 
examinations, men and women who are not suited for this 
demanding profession (of teaching) pass the tests and 
secure licenses. Once a teacher is granted a permanent 
license, he is virtually guaranteed lifetime employment. 
All the studies have produced negative results ex-
cept for a correlation between practice teaching and 
future success so slight as to be worthless for practical 
purposes. Nor is the Board of Examiners responsible for 
1/I.L. Ka.ndel, "The Selection of Teachers," School and society, 
Volume 75, May, 1952, p. 315. 
2/0p. cit. p. 315. 
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the fact that almost 98 per cent of the probatiGnary 
teachers receive permanent licenses at the end of their 
three-year term. That is a responsibility of the admin-
istration in general.n 
1/ 
Van Miller and Spalding- conclude that: 
nThe problems of development and use of a selection 
committee have not yet been solved satisfactorily. In 
theory, broad participation by many persons who have the 
interests of children and of the community at heart will 
result in the selection of better personnel. The absence 
of good ways of using the theory does not invalidate it. 
The problem calls for the invention of ways that are 
theoretically sound and that will work in practice. Usable 
procedures which take into account all interests need to 
be developed, and the base of participation should be 
broadened as much as possible on each occasion for selec-
tion. In any event, the principal of the school 1n which 
the teachers are to work should always be given a voice 
1n the selection of personnel." 
Democratic administration.-- New thoughts in educational 
theory stress the opinion that our schools need to operate on 
a more democratic basis. Much has been written in this regard. 
2/ 
Koopman - points to some applications of this thought by stat-
ing, 11 In some school systems in the country, teachers are 
participating in selection of personnel or in making decisions 
in cases where dismissal of a teacher is in question.n 
J./ 
Drake states: 
11 It is now quite clear why leading school adminis-
trators have been concerned over the problem of democratic 
' 1/Van Miller and Willard B. Spalding, The Public Administration 
of American Schools., World Book Company, New York, 1952, p. 317. 
2/G. Robert Koopman, ~~ice Miel, and Paul J. Misner, Democracy 
in School Administration, Appleton-Century-Crofts Inc., New 
York, 1951, p. 213. 
}/William E. Drake, The American School in Transition, Prent1ce-
nall, Inc., New York, 1933, p. 580. · 
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school administration. They know that much of the 
tradition of school control was nondemocratic, but 
in keeping with the culture which the school served. 
There was both the traditional military pattern of line 
and staff control, a.nd the old-time classroom in which 
the teacher ruled over his pupils. There was the in-
fluence of big business which, if not properly under-
stood, would lead to thinking about the school 1n 
manufacturing of products terms, rather than in terms 
of educating individuals. The school superintendent 
could not function like the executive of a large corp-
oration. The development of a program of school admin-
istration in keeping with the needs and aspirations of 
a free people is reflected in the powers and duties of 
the local school board, in state finance looking toward 
the equalizing of educational opportunities within the 
several states, in the decisions of the United States 
supreme Court, and in numerous other policies and laws~ 
Along with these developments there have been the 
problems, crucial at times, involving the relation 
between the school and parent, the administrator and 
the teacher, and the teacher and pupil. The fact that 
the concept of democracy in school administration is 
now generally accepted does not minimize the role of 
the administrator. Rather it enhances his responsibil-
ity as a community leader." 
1/ 
Leading educators - in the field of school administration 
have this to say about democratic administration: 
"Democratic educational leadership is an emerging 
characteristic. We may safely say that no school admin-
istrator anywhere exhibits all the techniques of demo-
cratic leadership. But to the extent which we can 
predict, we may say that the democratic educational 
leader must perform four important functions to improve 
the schools and to increase the power of people to 
improve their schools. He must exercise leadership 
1n group determination of wants and needs, 1n group 
evolution of a plan of action and in the implementation 
of group planning, and he must join with others in 
appraising the quality of his leadership." 
1/A Report by 45 Graduate Professors of Education Administra-
tion at the second Annual Work-Conference at the University of 
Wisconsin, "Educational Leaders - Their Function and Prepara-
tion", The School Executive, Volume 68, March, 1949, pp. 61-70. 
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1/ 
Van Miller and Spalding - think that we have fine theories 
of democratic administration, but now we must put these theories 
1
into practice: 
"The acceptance of democratic theories of administra-
tion is widespread. It is difficult to find any treatment 
of administration in textbooks or magazine articles that 
does not point to democratic procedures. In professional 
courses for administrators and 1n their professional 
meetings the discussion is almost altogether within the 
framework of 'democratic administration'. In local school 
systems the administrators and the board members will 
frequently preface any explanation of local procedures 
with the statement, •we try to be democratic here•. The 
most frequent criticism voiced of administration by teach-
ers is the charge of having behaved undemocratically. At 
the verbal level we seemed to have arrived at an accept-
ance of democratic theories of administration. The problem 
is one of translating words into deeds." 
2/ 
Jacobson, Reavis, and Logsdon- speak thusly of democratic 
administration: 
"···· it is only fair to mention that the principal 
has responsibility to carry out the policies which are 
formulated by the superintendents and his associates and 
approved by the board of education. In progressive sys-
tems principals are regularly consulted by the superi~ 
tendent through meetings or in conferences before major 
educational policies are changed." 
J/ 
Jacobson, Reavis, and Logsdon correlate teacher selection 
I 
procedure with democratic administration by stating: 
"The responsibility (of selecting teachers) may 
well be delegated to the principal who will work with 
· 1/Van Miller and Willard B. Spalding, The Public Administration 
of American Schools, World Book Company, New York, 1952, 
pp. 478-479. 
2/Paul J. Jacobson, William C. Reavis, James D. Logsdon, The 
Effective School Princi al in Elementar and seeondar SchOOls, 
!Prentice-Hall, Inc., New York, 195 , pp. 37 -379. 
iJ/Ibid., pp. 378-379. 
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the teachers. In many communities both the principal and 
the superintendent visit the teacher. This is likely to 
be even more satisfactory than if only one person makes 
the observation, since the combined judgment is likely t o 
be better than a single opinion. The observation of 
teachers at work requires a greater expenditure of money 
than does any other method of teacher selection. This 
expenditure, however, can easily be defended if it results 
1 
I 
.1 1n the select ion of better teachers who will remain longer 1 
!I than inferior teachers, provided the salary schedule is 
11 sufficient to retain them. 
I 
,I 
That no method of selecting teachers is foolproof 
is acknowledged by all who bear such responsibility. The 
visitation of candidates who have outstanding credentials 
is the best, but it is far from perfect. The teacher may 
easily prove to be better or poorer than a single observa-
tion will reveal. Modern thought on school administration 
recommends strongly and without reservation that the nomi-
nation of teachers should be shared with the head of the I 
school in which the teachers is to be employed." 
1/ 
In conclusion, Ellsbree and Reutt&r - hit at the heart of 
problem by asserting: 
"Although the superintendent will need to assume 
general supervision and responsibility for teacher selec-
tion , he cannot do the whole job alone. Modern school 
systems are more and more involving several representa-
tives of the professional staff in the selection process. 
Principals especially are encouraged to participate both 
in the discovery of qualified candidates and in the 
appraisal of their credentials. It is a generally recog-
nized fact that a principal who shares in the responsibil-
ity of selecting the members of his staff (as vacancies 11 
arise) has a greater interest in the success of the can-
didates chosen than the principal who is not consulted I 
or who if consul ted had litt le real part in the final 
choice." 
!/Willards. Ellsbree and Edmund Reutter Jr. , staff Personnel 
.1 in the Public Schools, Prentice-Hall, Inc., New York, 1954, 
I p. 71. 
I 
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CHAPTER III 
PROCEDURE FOR GATHERING DATA 
The stated purpose of this study is to determine the 
extent to which elementary school principals of Massachusetts 
are allowed to assist in the selection and assignment of 
teachers. To conduct this survey the following steps and 
procedures were employed: 
1. A survey form to gather data from principals 
relative to selection and assignment procedures 
was constructed. 
2. The survey forms were distributed to selected 
elementary school principals in Massachusetts. 
J. The returned survey forms were tabulated. 
4. The data was interpreted. 
Construction of the form.-- The construction of the 
inquiry form was set up 1n such a way as to determine which 
specific factors influence the selection and assignment 
procedures presently employed in Massachusetts school systems. 
The form was made up to include three sections. The first 
section was designed to bring out information about the 
community and school system that might affect the procedures. 
The second section was designed to bring out information 
about the principals participating in this study that might 
affect their status. The third and final section was an 
-18-
attempt to determine the present procedures in regard to selec-
tion and assignment of teachers. 
In an effort to make the survey form as time-saving and as 
easy as possible to fill out, the writer decided to insert all 
possible re~ponses on the form. A space was then provided in 
front of each item where the principal merely had to check 
which of the responses applied to his situation. No more than 
15 or 20 minutes was required to complete the survey form. 
A preliminary form was constructed and presented to a 
graduate group for discussion, evaluation and suggestions. 
With the benefit of the above procedure and the personal ex-
perience of the members of the group, it was possible to deter-
mine the important factors which the survey form should include. 
The suggested improvements were incorporated in a revised 
survey form which was then distributed to those principals 
participating in this study. 
Data procured.-- In preparing items for the sections of 
the survey form, the writer has tried to anticipate all factorR 
which might influence the status of selection and assignment in 
all communities of the state. 
These factors were classified into three main headings : 
I. General Information. 
1. Population of the community. 
2. Number of elementary schools. 
J. Number of elementary school principals. 
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4. Educational background and length of 
service of the superintendent. 
s. sex and age of the superintendent. 
6. Utilization of supervisors and assistant 
superintendents. 
7. Teacher turnover for the current school 
year. 
II. Personal Information (From Principal) 
1. sex and age. 
2. Administrative status. 
J. Experience and length of service. 
III. suvery Information 
1. Number of teachers in building. 
2. Teacher turnover in building for the current 
school year. 
J. Pupil enrollment in building. 
4. Administrative assistance. 
s. Recommendations for the selection and assign-
ment of teachers. 
a. Whether permitted. 
b. If permitted, whether recommendations 
are acceptable. 
c. Full responsibility for. 
d. Personal preference for. 
20 
Further information dealing with the survey form may be 
1/ 
found L~ the inquiry form included in the appendix. 
Research procedure.-- An inquiry form was then mailed to 
the selected principals as noted in Chapter I. Two hundred 
ninety-six forms were mailed to principals representing 177 
different communities of the state. A letter accompanied each 
survey form and explained the need for the data requested. A 
self-addressed stamped envelope was also enclosed in order to 
facilitate and expedite returns. No follow-up letter was used 
in this study because those being surveyed were not requested 
to identif y themselves. 
The inquiry form and a sample of the accompanying letter 
2/ 
are included 1n the appendix. 
Returns and distribution of schools.-- Table 1 shows a 
tabulation of the total number of survey forms mailed and the 
total number returned. 
Table 1. Distribution and Returns of the survey Form 
Digtribut~on of 
urvey orms 
{ 1) 
Elementary School 
Principals 
1/See Appendix A 
2/See Appendix B 
Number of 
Forms sent 
(2) 
296 
---Number of Forms Returned Per Cent 
(3) ( 4) 
202 68 
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Of the 296 survey forms mailed, 202 or 68 per cent, were 
returned. Of these, four were found to be either blank or 
unacceptable and were therefore discarded. The 296 principals 
requested to participate in this study were from 177 different 
communities of the state. The 202 principals who returned the 
survey form were from 134 (out of the 177) different commun-
1/ 
ities. 
Treatment of the data.-- The completed survey forms were 
separated into section and further separated into responses 
checked on each item. A master tabulating chart was construct-
ed and tabulations were made. The purpose of the subdivisions 
in each section was to facil itate accurate interpret ations and 
to aid in the formation of conclusions. Following the collec-
tion and recording of all the data on the master charts, per-
centages were computed; tables were constructed; conclusions 
were drawn. The results of the findings are analyzed in 
Chapter IV. 
1/See Appendix C for the complete list of towns participating 
i n t his study. 
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CHAPTER IV 
ANALYSIS OF THE DATA 
Presentation of the data.-- This chapter will be devoted 
to the results of the survey through tables and explanatory 
comments. These tables and summaries are the results of the 
tabulations of the responses of principals as expressed in 
their inquiry form. 
1. Results and Interpretations of 
Part I of the Inquiry Form 
Information requested.-- In Part I participants were 
requested to enter general information about their community 
and school system. This data will be used in comparisons to 
see if relationships exist between the practices in operation 
with respect to selection and assignment of teachers and such 
previously listed factors as: the size of the community, 
training of the principal and tenure of the superintendent. 
In some cases, inquiry forms were sent to two or three 
principals in one town. Quite often responses were made by 
more than one individual in a given community. Whenever thiR 
occurred, the writer tabulated the information from only one 
of the returned forms for Part I, since this information was 
duplicated on all subsequent returns received from that town. 
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Population of towns.-- The greatest number of returns were 
from towns and cities having a small population. However a 
number of towns with a large population were represented so 
that a comparison could be made. 
Table 2. Population of Towns or Cities Returning Forms 
Population of Towns 
Returning Forms 
( 1) : 
Less than 5~000 ••••• 
5,000 to 10,000 ••••• 
10,000 to 25,000 •••• 
25,000 to 50,000 •• • • 
50,000 to 100,000 ••• 
100,000 or over ••••• 
Number of Towns 
Reporting 
(2} 
38 
22 
33 
21 
11 
7 
Per Cent 
(3) 
28 
16 
25 
16 
9 
5 
Two forms were returned with no population indicated for 
that community. Information pertaining to the population of 
towns represented in this study may be found in Table 2. 
Schools represented.-- Table 3 shows the number of 
schools that are maintained by the towns reporting in this 
survey. 
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Table J. Number of Schools as Reported by Towns and 
Cities 
Num,ber of Schools in 
School System 
( 1)_ 
Less than 5 ••••••••• 
5 to 9 • • • • ....... •. • 
10 to 19 ••••••••.•. • 
20 to 29 •••••••••••• 
JO to 50 .••••••.•••• 
More than 50 •••..••• 
Number of Towns and Cities 
Represented in this Study 
(2) 
57 
40 
25 
6 
J 
2 
One community did not report the number of schools in its 
school system. Three communities report having JO to 50 schools 
in their systems and two communities report that they maintain 
more than 50 schools. 
Principals.-- Participants were requested to indicate 
the number of elementary school principals in their system. 
This information may be found in Table 4. 
Table 4. Number of Principals Employed by School 
Systems 
Number of Principals 
Employed 
_(ll 
Less than 5 • •••• . • ••••• 
.5 to 9 ................. . 
10 to 19 •••••••••.•••• 
20 to 29 •••••••.••..•• 
JO to 50 •••••.•.....•• 
More than 50 .••••.•••• 
Number of School 
Systems Reporting 
(2) 
~ 
19 
5 
0 
2 
25 
Sixty-four or 48 per cent of the school systems reporting 
indicated that they had less than five elementary school prin-
cipals. Forty-four or 33 per cent had between five ru1d n~e 
principals. Nineteen or 14 per cent reported having between 
10 and 19 principals. Five or four per cent had between 20 
and 29 principals. None of the school systems taking part in 
this survey had between JO and 50 principals in its employ. 
It is interesting to note that 95 per cent of all returns 
indicated that their school systems had less than 19 principals. 
sex, age, education and tenure of superintendent.-- All 
communities represented in this study had a male superintendent. 
Tables 5, 6, and 7 contain information pertaining to the super-
int endent s • 
Table 5. Age of superintendents 
Years of Age 
(1) 
30 to 39 .•......•• 
40 to 49 ••••.•...• 
50 to 59·········· 
60 to 69 •.••..•..• 
Number of Superin-
tendents 
(2) 
14 
60 
35 
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One form did not contain this information. Ninety-five 
or 71 per cent of all superintendents were found to be between 
the ages of 40 and 59, with 60 or 52 per cent of these between 
the ages of 40 and 49. 
Table 6. Educational Background of Superintendents 
Degree Number of Superintendents 
{1) (2) 
Bachelor............... 10 
Master................. 83 
Certificate of Advanced 
Graduate Specializa-
t ion . ..•.•......... . .. 
Doctorate ••.••••••••••• 
16 
23 
Two forms contained no information in this section. 
Eighty-three or 63 per cent of the superintendents hold 
master's degrees while 23 or 18 per cent hold a doctorate 
degree. 
Table 7. Tenure of Superintendents 
Years 
( 1) 
Less than s ..... . ..... . 
5 to 9 ••• ' . • • • •••• • .•. • 
10 to 14 •••••••••••.••• 
15 to 19 ••••.••..••..•• 
20 to 29 .............. . 
30 or more ••••••••••••• 
Number of Superintendents 
J2l 
52 
35 
21 
10 
14 
2 
In reporting the length of time that superintendents had 
been in their present job, it was found that 52 or 39 per cent 
had been in their present position for five years or less. 
Thirty-five or 26 per cent had been on the job between five 
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and nine years. Two superintendents or one per cent had been 
1n their place for JO years or more. 
Administrative Assistants.-- On the question of availa-
bility of administrative assistants, 55 systems or 41 per cent 
Table 8. status of Administrative Assistants in School Systems 
Administrative 
Assistants Yes Per Cent No Per Cent 
( 1) (2) (3) (4) {5) 
supervisor of Educa-
t1on .... .e • ••••••••• 55 41 79 59 
Assistant Superin-
tendent •••••••••••• JJ 2J 101 77 
of those reporting indicated that they had supervisors of 
elementary education. Thirty-three or 2J per cent of the 
systems reported having assistant superintendents of school 
in their systems. 
Teacher turnover.-- Information requested on the number 
or new teachers added to school systems for the current school 
year will be found in Table 9. 
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Table 9. Teacher Turnover for Current Year 
Number of Teachers Added 
(l) 
Less than 10 •••••••••••• 
10 to 24 ••••.••••••.•••• 
25 to .39······•········• 40 to 54 ••...••••...•••. 
SS to 69················ 70 to 84 •••••• • ••••••••• 
8.5 to 99················ 100 or more •••••••••.••• 
Number of Towns 
{2} 
8.3 
.3.3 
8 
1 
2 
0 
1 
2 
In regard to teacher turnover for the current school year, 
8.3 or 64 per cent responded that they had added less than 10 
teachers. Thirty-three or 25 per cent had added between 10 
and 24 new members while two systems or one per cent had added 
100 or mor e new teachers. 
2. Results and Interpretation of Part II 
of the Inquiry Form 
In Part II of the inquiry form, principals were requested 
to fill in information of a personal nat.ure. It was hoped to 
bring out the age, sex, administrative status and previous 
experience of those principals who returned the form. some 
omitted various questions, but, in general, the response and 
co-operation was excellent. 
sex of principals.-- This survey reveals that the 
respondents to this inquiry form were almost evenly divided 
between male and female principals. 
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Table 10. sex of Principals Reporting 
sex !Number Reporting Per Cent 
{1) (2} (3) 
Male ••••• 104 52 
Female ••• 94 48 
It was found that 104 or 52 per cent of the forms were 
completed by male principals while 94 or 48 per cent of the 
forms were from females. 
Age of principals.-- The range of ages of the principals 
who prepared these survey forms will be found 1n Table 11. 
Table 11. Age of Principals Reporting 
Age Number Reporting Per Cent 
(1) _(2) J11 
20 to 29 •. 15 8 
30 to 39 •• 48 24 
40 to 49 •• 63 32 
50 to 59. ~ 51 26 60 to 69. 21 11 
! 
Fifteen principals or eight per cent reported that their 
ages ranged between 20 and 29. Forty-eight or 24 per cent 
were found to be between the ages of 30 and 39. The greatest 
number, 63, or 32 per cent, were in the 40 to 49 year age 
group. Fifty-one principals or 26 per cent were between 50 
and 59 while 21 or 11 per cent were in the 60 to 69 year age 
group. None were found to be above the age of 69. 
30 
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Administrative status of principals.-- On the matter of 
administrative function of the principals taking part in this 
Table 12. Administrative Status of Principals 
status Number Reporting Per Cent 
(1) (2) (3} 
Tqaching •••••••• 62 Jl 
supervising ••• ~. 136 69 
survey, 62 or Jl per cent were teaching principals while 136 
or 69 per cent indicated they were supervising principals. 
Comprehensive experience of principals.-- Table 13 repre-
sents a comprehensive summary of those principals taking part 
Table 13. Experience of Elementary School Principals 
Number of Ire aching Prior Ele- Service Teaching Secondary 
Years ~t Ele- mentary in Pres- at sec- School Ad-
rnentary School Ad- ent Posi- ondary ministration 
uevel ministra- tion Level 
tion 
fi're- Per Fre- Per Fre- Per Rre- Per Fre- Per 
rlUen- Cent quen- Cent quen- Cent quen- Cent quen- Cent 
II cy cy cy CY cy (1) (2) (3) (4-l (.5) (6) ( 7) ( 8) ( 9) llO) (11) 
None 15 8 87 44 - - 98 49 149 75 
1 to 4 ••• 40 20 .50 2.5 92 46 .52 26 13 7 
.5 to 9 ••• 32 16 31 16 48 24 14 7 4 2 
10 to 14. 29 1.5 14 7 23 12 8 4 .5 3 
15 to 19. 29 1.5 8 4 9 .5 10 .5 - -
20 to 24. 21 11 1 1 9 5 4 2 1 1 
2.5 to 29. 13 7 2 1 8 4 - - 1 1 
JO or more 19 10 3 2 6 3 2 1 - -
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in this study. Significant figures in this chart show that: 
l) Fifteen of eight per cent of the principals had 
no experience in teaching at the elementary school level. 
2) The largest representation in this column were 
the 40 or 20 per cent of the principals who had between 
one and four years experience as · an elementary school 
teacher. 
J) Nineteen or 10 per cent of the principals had JO 
or more years experience as an elementary school teacher. 
4) Eighty-seven or 44 per cent of the principals 
had no previous experience as elementary school principals. 
5) While others in this column bad varying amounts 
of previous experience, three or two per cent of the prin-
cipals had JO or more years previous experience as a prin-
cipal of elementary school prior to their present position. 
6) Ninety-two or 46 per cent of the principals had 
been in their present position for a period of less than 
five years. 
7) Forty-eight or 24 per cent of the principals had 
been in their present position for a period of from five 
to nine years. 
8) Six or three per cent of the principals had been 
in their present position for a period of 30 years or more. 
9) Ninety-eight or 49 per cent of the principals had 
no experience at teaching at the secondary school level. 
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10) Fifty-two or 26 per cent of the principals had 
taught school at the secondary school level for a period 
of from one to four years. 
11) Two, or one per cent, of the principals had 
taught school at the secondary school level for a period 
of 30 or more years. 
12) It was found that 149 or 15 per cent of the 
principals had no experience as a secondary school admin-
istrator whereas 24 or 12 per cent had had experience in 
that field for periods varying from one to 29 years. 
3· Results and Interpretation of Part III 
of the Inquiry Form 
The data gathered in Part III of the survey represents 
the present status of the principals who participated in this 
study. 
Building faculty.-- Table 14 reveals that 91 or 46 per 
Table 14. Faculty and Teacher Turnover 
Number of Number of Per Number of Per 
Teachers Principals Cent Principals Cent 
Reporting Reporting 
Building Teacher 
Faculty Turnover 
(1) l21 {3) {4) ( 5) 
Less than 5 lb 8 167 84 
5 to 9 •••• 44 22 20 10 
10 to 19 •• 91 46 4 2 
20 to 29 •• 30 15 2 1 
30 to 59 •. 11 6 - -60 or more 1 1 
- -
~ ~-
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cent of the principals reported havL~g a faculty of 10 to 19 
teachers . Forty-four or 22 per cent had a faculty of five to 
nine members. One principal or one per cent of the people 
making returns had a faculty of 60 or more members. 
As to teacher turnover in the building for the current 
school year, 167 or 84 per cent reported that they added less 
than five members to the faculty for the current school year. 
Twenty or 10 per cent of the principals added five to nine 
members while six principals or three per cent added between 
10 and 29 new members. 
Pupil enrollment in the schools.-- In order to gain an 
idea of the size of the buildings administered , the principals 
were asked to report the number of pupils in their buildings. 
Table 15 shows the result s. 
Table 15. Enrollment of Schools 
Enrollment of Number of Principals Per 
the School Reporting Cent 
( 1) ( 2) L11 
Legs than 100 ••. 5 J 
100 to 199 ••.••• 27 14 
200 to 299 ••••.• 40 20 
300 to 399 ..•.•• 38 19 
400 to 499 •..••• 26 13 
500 to 599 .. .... 19 10 
600 to 699 •.•..• 20 10 
700 or more • •••• 21 11 
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Five or three per cent of the principals had schools with 
less than 100 pupils. The greatest number of principals, 40 
or 20 per cent, reported that they had between 200 and 299 
pupils. Twenty-one or 11 per cent of the principals had schools 
with 700 or more pupils enrolled. 
Assistant principals.-- Principals were asked to indicate 
whether or not they had the services of an assistant principal. 
This information may be found in Table 16. 
Table 16. Schools with Assistant Principals . 
Response Number of Principals P.er 
Reporting Cent 
(1) (21 (3) 
Yes •••••••• 58 29 
No ••••••••• 137 69 
Fifty-eight or 20 per cent of the principals indicated 
they did have an assistant principal and 137 or 69 per cent 
reported they did not. Two per cent did not respond on this 
question. 
Recommendations for selection and assignment.-- The inquiry 
form next attempted to reveal whether the principals were per-
mitted to make recommendations for selection and assignment of 
teachers or not. The findings are reported 1n Table 17. 
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Table 17. Status of Recommendation Procedures 
Response Principals Per- Per Principals Per- Per 
mitted to Rec- Cent mitted to Rec- Cent 
ommend Sel:ec- ommend Assign-
tions ments 
(1) (2) (3) (4) (5_1 
Yes .. .•• 137 69 1'+7 7'+ 
No •••••• 60 JO 47 24 
One hundred thirty-seven or 69 per cent of the principals 
were permitted to make recommendations for selection of teach-
ers while 60 or JO per cent indicated they were not permitted 
to do so. One principal or one per cent failed to indicate 
his status on this matter. 
One hundred forty-seven or 74 per cent of the principals 
were permitted to make recommendations for assignment of teach-
ers while 47 or 24 per cent were not permitted to do so. Four 
principals or two per cent failed to respond to this question. 
AcceQtability of recommendations.-- This question was 
designed to bring out the extent of acceptability of any recom-
mendation.s made, where they were permitted. 
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Table 18. Acceptability of Recommendations 
Extent of Principals Per Principals Per 
Accept a- Reporting Cent Reporting Cent 
bility (Selection) (Assignment) 
(1) 121 ( 3) (4) (5) 
seldom 1 1 1 1 
sometimes 28 21 25 17 
Usually 82 61 87 59 
Always 23 17 35 23 
Of those principals who did report that they were permit-
ted to make recommendations for selection of teachers, one 
principal or one per cent stated that their recommendations 
were seldom accepted. Twenty-eight or 21 per cent of the 
principals reported their recommendations were sometimes 
acceptable. Eighty-two or 61 per cent of the principals 
indicated their recommendations were usually acceptable \'Ihile 
35 or 23 per cent of the principals reported their recommenda-
tions were always accepted. 
In regard to acceptability of recommendations for assign-
ment of teachers, one or one per cent of the principals report-
1 ed seldom acceptance. Twenty-five or 17 per cent of the prin-
cipals indicated their recommendations were sometimes accept-
able. Eighty-seven or 59 per cent of the principals stated 
their recommendations were usually accepted while J5 or 23 
per cent of the principals found that their recommendations 
were always acceptable. 
37 
status of principals as to fUll responsibility for selec-
tion and assignment of teachers.-- Principals were next asked 
to indicate if full responsibility for selection and assignment 
procedures rested on their shoulders. 
Table 19. Status of Principals as to Complete Respon-
sibility for Selection and Assignment of 
Teachers 
Response Principals Report- Per Principals Re- Per 
ing Full Responsi- Cent porting Full Cent 
bility for selec- Responsibility 
tion for Assignment 
{1) {21 .l3J ll4-) (5) 
Yes 46 23 70 35 
No 149 75 123 63 
Forty-six or 23 per cent of the principals stated they had 
full responsibility for selection of teachers while 70 or 35 
per cent had full responsibility for assignment of teachers. 
One hundred forty-nine or 75 per cent indicated they 
did not have complete responsibility for selection of teachers 
while 123 or 62 per cent indicated they did not have full 
responsibility for assignment of teachers. 
Preferences of principals in regard to selection and 
assignment of teachers.-- Finally, the principals were re-
quested to indicate ~nether they preferred to assist in the 
selection and assignment of teachers or not. Table 20 shows 
the preferences of those reporting. 
)8 
Table 20. Preference of Principals in Regard to 
Selection and Assignment of Teachers 
Preference Principals Per Cent 
Reporting 
(1) (2) 111 
Prerer to Select 1.51 7b 
Prefer Not to 
Select JJ 17 
Prefer to Assign 162 82 
Prefer Not to 
Assign 23 12 
In regard to personal preference of principals pertaining 
to selection and assignment of teachers, 1.51 or 76 per cent of 
the principals prefer to assist in the selection procedure 
! 
while JJ or 17 per cent did not. Fourteen or seven per cent 
did not answer this question. 
I 
One hundred sixty-two or 82 per cent prefer to assist in 
the assignment of teachers while 23 or 12 per cent did not 
prefer to. Thirteen or six per cent did not indicate where 
they stood on this matter. 
4. Relationships and Comparisons of the Parts 
of the survey 
Purpose of this section.-- In this section the writer 
will attempt to analyze the results of the survey. Tables 
herein contained will show the effects of various factors on 
the procedures of selection and assignment of teachers. Before 
beginning the study, the WJliter assumed that certain previously 
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listed factors governed the amount of voice that elementary 
school principals of the state were permitted on this matter. 
This section will attempt to bring out the extent and depth of 
these factors. It must be emphasized that although some per-
centages shown on the tables that follow represent responses 
to the inquiry form sent by the writer, they are based on very 
low returns. Final summaries and conclusions will be found in 
Chapter v. 
Effect of population factor.-- Table 21 shows the status 
of principals in regard to selection procedures in comparison 
with the population of cities and towns represented in this 
study. Except for the communities of 100,000 population or 
over, where only SO per cent of the principals were permitted 
to make recommendations for selection of teachers, at least 
two-thirds of the principals of other communities were permit-
ted to make recommendations for selections. Seventy-five per 
Table 21. Status of Principals in Regard to Selection Pro-
cedures 1n Comparison with the Population of 
Communities 
Population of Principals Per-
Community mitted to Recom-
mend For selec-
tion of Teachers 
-{ 1) (2) 
Less than S,OOO 30 
s' 000 - 10,000 18 
10,000- 2S, 000 43 
2S' 000- so, 000 22 
so' 000 - lro, 000 14 
100,000 -or over 6 
Per Principals Not Per-
Cent mitted to Recommend 
for Selection of 
Teachers 
(3) ( 4) 
f?8 14 
67 9 
7S 14 
70 9 
67 7 
so 6 
Pe 
Cen 
1;' 
t 
( 5) 
32 
33 
2S 
30 
33 
so 
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cent of the principals of communities with a population of 
10,000 to 25,000 were permitted to make recommendations. The 
complete summaries of other communities are found in Table 21. 
It was found that more principals were allowed a voice 1n re-
gard to matters of assignment of teachers than was the case 1n 
regard to selection of teachers. Communities of less than 
5,000 population had the smallest percentage of principals 
permitted to make recommendations for assignment - 68 per cent. 
Principals of cities and towns with a population of 50,000 to 
100,000 had a high figure of 86 per cent participation in 
assignment procedures. Other percentages for communities may 
be found in Table 22. 
Table 22. Status of Principals in Regard to Assignment Pro-
cedures in Comparison with the Population of Com-
munities 
-
Population of Principals Per- Per Principals Not Per 
Community mitted to Recom- Cent Permitted to Rec- Cent 
mend for Assign- ommend for As-
ment of Teachers signment of 
Teachers 
-
(1) (2) (3) (41 t5l 
Less than 5,000 30 68 14 32 
5,000-10,000 I 20 74 7 26 10,000-25,000 42 79 11 21 25,000- 50,000 23 77 7 23 
50,000-100,000 18 86 3 14 
100,000 or over 10 71 4 29 
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Effect of the number of schools in school systems.-- In 
tabulating the relationships between the number of schools in 
the school system and the status of the principals in regard 
to selection procedures, it was learned that 72 per cent of the 
principals in systems with less than five schools were permit-
ted to make selections. seventy-two per cent of the principals 
of systems with five to nine schools enjoyed this privelege 
as did 64 per cent of the principals of systems with 10 to 19 
schools. Fifty per cent of the principals of systems with 20 
to 29 schools as well as those with 30 to 50 schools were per-
mitted a voice in selection while only 33 per cent of the 
principals of systems with 50 or more schools could make 
recommendations for the selection of teachers. 
Table 23. Status of Principals in Regard to Selection Pro-
cedures in Comparison with the Number of Schools 
in the School System 
. . 
Number of Schools Principals Per- Per Principals Not Per 
in School System mitted to Recom- Cent Permitted to Cent 
mend for Selec- Recommend for 
tion of Teachers Select ion of 
Teachers 
(1} (2) l3} C4r {5) 
Less than 5 48 72 20 28 
5 to 9 49 ~~ 19 28 10 to 19 25 14 36 
20 to 29 7 ~g 7 50 30 to 50 2 2 50 
50 or more 1 33 2 67 
--
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On the matter of assignment of teachers, 1) seventy-five 
per cent of the principals in systems with less than five 
schools had a voice, 2) Eighty per cent of the principals in 
systems with five to nine schools were permitted to do so, 
3) seventy-six of the principals of systems of 10 to 19 schools 
were able to make recommendations, 4) Eighty-six per cent of 
the principals of systems with 20 to 29 schools enjoyed the 
privelege, 5) seventy-five per cent of the principals of 
systems with 30 to 50 schools helped to make assignments while 
6) only 33 per cent of the principals of systems with 50 or 
more schools had anything to say about the assignment of teach-
ers. It must be pointed out, however, that percentages for 
the systems of 50 or more schools are based on a very small 
number of returns. 
Table 24. Status of Principals 1n Regard to Assignment 
Procedures in Comparison with the Number of 
Schools in the School System 
Number of Schools Principals Per- Per Principals Not 
in School System mitted to Recom- Cent Permitted to 
mend for Assign- Recommend for 
ment of Teachers Assignment of 
Teachers 
(1) (2) (3) 14) 
Less than 5 49 73 16 
5 to 9 52 80 lJ 
10 to 19 29 76 9 
20 to 29 12 86 2 
JO to 50 J 75 1 
50 or more 1 JJ 2 
-· 
Per 
Cent 
( S) 
25 
20 
24 
14 
25 
67 
43 
Effect of the age of the superintendent.-- In comparing 
the ages of the superintendents with the status of the princi-
pals in regard to selection of teachers, it was found that 81 
per cent of the principals who worked for superintendents 
Table 25. Status of Principals in Regard to Selection 
Procedures in Comparison with the Age of the 
superintendent 
Age of Superin- Principals Per- Per Principals Not 
tendent mitted to Recom- Cent Permitted to 
mend for selec- Recommend for 
tion of Teachers Selection of 
Teachers 
{1) .i2 ) (3) _( 4) 
30 to 39 years 13 81 3 
40 to 49 years 64 75 21 
50 to 59 years 33 65 18 
60 to 69 years 21 75 7 
Per 
Cent 
(51 
19 
25 
35 
25 
between the ages of 30 and 39 were permitted to make recom-
mendations for selection of teachers. seventy-five per cent 
of the principals employed by superintendents between 40 and 
49 years of age were permitted to assist in selecting teachers. 
Sixty-five per cent of the principals working for superin-
tendents between the ages of 50 and 59 were able to make recom-
mendations while 75 per cent of the principals employed by 
superintendents of the 60 to 69 age group were able to assist 
the superintendents in regard to selection procedures. 
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On the matter of assignment of teachers, 76 per cent of 
the principals working for superintendents of 30 to 39 years 
of age responded they assisted; 77 per cent of those employed 
by the superintendents of the 40 to 49 age group assisted; 
72 per cent of the principals employed by the 50 to 59 age 
group were able to make recommendations; 76 per cent of the 
principals working for superintendents between the ages of 
60 and 69 were permitted to make recommendations for the 
assignment of teachers. 
Table 26. Status of PrL~cipals in Regard to Assignment 
Procedures in Comparison with the Age of the 
superintendent 
Age of superin- Principals Per- Per Principals Not Per 
tendent mitted to Recom- Cent Permitted to Cent 
mend for Assign- Recommend for 
ment of Teachers Assignment of 
Teachers 
(11 (2) t11 (4) (5) 
30 to 39 years 13 76 4 24 
40 to 49 years 62 77 19 23 
50 to 59 years 38 72 15 28 
60 to 69 years 29 76 9 24 
Effect of the education of the superintendent.-- In Table 
27, we see that the greater the educational background of the 
superintendent, the greater degree of voice or authority the 
principals were permitted on the matter of selection of 
teachers. 
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Table 27. Status of Principals 1n Regard to Selection 
Procedures in Comparison with the Degree Held 
by the Superintendent 
Degree Held By Principals Per- Per Principals Not Per 
the superin- mitted to Recom- Cent Permitted to Cent 
tendent mend for Selec- Recommend for 
tion of Teachers Selection of 
Teachers 
{1) (2) (3) ( 4) m 
Bachelor 13 45 16 55 
Naster 77 70 33 30 
Certificate 15 79 4 21 
Doctorate 30 86 5 1.4 
Forty-five per cent of the principals employed by superin-
tendents with a bachelor degree were permitted to assist in 
selecting teachers while 86 per cent of the principals working 
for superintendents with a doctorate degree were permitted to 
make recommendations for the selection of teachers. Other 
percentages may be found in Table 27. 
In regard to assignment of teachers, 71 per cent of the 
principals working for superintendents with a bachelor or 
master's degree could assist in making assignments while 84 
per cent of the principals l'Torking for superintendents with 
a certificate of advanced study participated in assignment 
procedures. Ninety-one per cent of the principals employed 
by superintendents with a doctorate degree were permitted to 
make recommendations for the assignment of teachers. 
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Table 28. Status of Principals in Regard to Assignment 
Procedures in Comparison With the Degree Held 
by the Superintendent 
Degree Held By Principals Per- Per Principals Not Per 
the superin- mitted to Recom- Cent Permitted to Cent 
tendent mend for Assign- Recommend for 
ment of Teachers Assignment of 
Teachers 
{1} (2) 
_C3l (4) (5) 
Bachelor 12 71 2 29 
Master 8.5 71 3.5 29 
Certificate 16 84 3 16 
Doctorate 32 91 3 9 
Effect of the tenure of the superintendent.-- In making 
comparisons of the status of the principal on the matter of 
selection in relation to the length of service of the superin-
tendent, it is found that all principals working for superin-
tendents in their position for 30 or more years were permitted 
to recommend for the selection of teachers. The lowest per-
centage was 36, found in principals who were employed by 
superintendents who had been in their job 20 to 29 years. 
Other figures on the status of principals with regard to the 
selection of teachers 1n relation to the length of service of 
the superintendent may be found in Table 29. 
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Table 29. Status of Principals in Regard to Selection 
Procedures in Comparison with the Length of 
service of the superintendent 
Number of Years the Number of Prin- Per Number of Prin- Per 
superintendent has cipals Permitted Cent cipals Not Per- Cent 
Been 1n Position to Recommend for mitted to 
Teachers Recommend for 
~eachers 
( 1 ) (2) ( 3) 141 (5) 
Less than .5 .56 78 16 22 
.5 to 9 40 71 16 2~ 
10 to 14 16 61 10 39 
1.5 to 19 9 69 4 31 
20 to 29 8 36 1.5 64 
30 or more 3 100 - -
In regard to the status of principals on the matter of 
assignment of teachers in relation to the length of service 
Table JO. Status of Principals in Regard to Assignment 
Procedures in Comparison with the Length of 
service of the Superintendent 
Number of Years the Number of Pr1n- Per Number of Prin- Per 
Superintendent has cipals Permitted Cent cipals Not Per- Cent 
Been in Position to Recommend for mitted to 
Assignment Recommend for 
Teachers 
(1} (2} (3) ( 4) (5) 
Less than .5 .59 82 1.3 18 
5 to 9 43 78 12 22 
10 to 14 16 
.57 12 43 
1.5 to 19 8 62 5 38 
20 to 29 17 77 .5 23 
30 or more 3 100 - -
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of the superintendent, we again find that all principals em-
ployed by superintendents in position 30 or more years were 
permitted to make recommendations for assignment. The group 
of principals least permitted to recommend for the assignment 
of teachers were those working for superintendents who had 
been in their job 10 to 14 years, their figure being 57 per 
cent. Other statistics on this matter may be found in Table 30. 
Effect of teacher turnover in the school system.-- Table 
31 shows us that 100 per cent of the principals working in 
systems that added 40 to 54 teachers for the curr~nt year and 
100 per cent of tho se working for systems that added 100 or more 
teachers f or the current year were permitted to make recom-
mendations for the selection of teachers. 
Table 31. Status of Principals in Regard to Selection 
Procedures in Comparison with Teacher Turn-
over in the School System 
Number of Teachers Principals Per- Per Principals Not Per 
Added to School mitted to Make Cent Fermi tted to Gent 
System for Year Recommendations I'lake Recommen~·· 
for Selection dations for 
Selection 
(1 ) ( 2-) (3) (4} ( 5] 
Less than 10 73 73 27 27 
10 to 24 36 71 15 29 
25 to 39 9 56 7 44 
40 to 54 J 100 - -55 to 69 4 80 1 20 
70 to 99 - - 2 100 100 or more 3 100 - -
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1) Eighty per cent of the principals working for 
systems that added 55 to 69 teachers were free to make 
selections. 
2) seventy-three per cent of the principals employed 
in systems that added less than 10 teachers were permitted 
to recommend for the selection of teachers. 
3) seventy-one per cent of the principals employed 
1n systems that added 10 to 24 teachers had a voice in 
the selection of teachers. 
Table 32 shows that 100 per cent of the principals working 
in systems that added 40 to 54 teachers for the current year 
Table 32. status of Principals 1n Regard to Assignment 
Procedures in Comparison with Teacher Turn-
over 1n the School Systems. 
Number of Teachers Principals Per- Per Principals Not Per 
Added to School mitted to Make Cent Permitted to Cent 
System for Year Recommendations Make Recommen-
for Assignment dations for 
Assignment 
{1) (2) (3} ~ 4) -C51 
Less than 10 75 75 2? 25 
10 to 24 42 78 12 22 
25 to 39 10 67 5 33 
40 to 54 2 100 - -55 to 69 2 50 2 50 
70 to 99 ~ - 2 100 
100 or more 3 100 - -
and 100 per cent of those working for systems that added 100 
or more teachers for the current year were permitted to make 
recommendations for the assignment of teachers. 
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1) seventy-eight per cent of the principals working 
for systems that added 10 to 24 teachers were free to 
make assignments. 
2) seventy-five per cent of the principals employed 
in systems that added less than 10 teachers were permit-
ted to recommend for assignments. 
J) Sixty-seven per cent of the principals employed 
in systems that added 25 to J9 teachers had a voice in 
assignment procedures. 
4) Fifty per cent of the principals working for 
systems that added 55 to 69 teachers were able to make 
recommendations for the assignment of teachers. 
Effect of the sex of princiEals.-- In comparing the 
status of the principals in regard to selection and assignment 
Table JJ. Status of Principals in Regard to Selection 
and Assignment Procedures in Comparison 
with Their sex 
sex Princi- Per Prine!- Per Pr1nc1- Per Pr1nc1-
pals Rec- Cent pals Not Cent pals Rec- Cent pals Not 
ommending Recom- ommend1ng Recom-
Selection:; mending Assign- mending 
Selec- ments Assign-
tions ments 
(1) (2) (3) ~( ~) (5) ToY ( 7) (8) 
Male 77 75 25 2.5 82 80 20 
Female 61 65 JJ 3.5 66 71 27 
procedures with relationship to their ages, we find that; 
Per 
Cen t 
(9) 
20 
29 
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1) seventy-five per cent of the males had a voice 
in selection procedures. 
2) Sixty-five per cent of the females were permitted 
to make recommendations for selection. 
3) Eighty per cent of the males were able to help 
with the assignment of teachers. 
4) seventy-one per cent of the females were permitted 
to assist in the assignment of teachers. 
On the matter of acceptability of the recommendations 
for selection and assignment of teachers in comparison with 
the sex of principals making the recommendations it was found 
that: 
1) One per cent of the recommendations for selection 
and one per cent of the recommendations for assignment 
made by males were seldom accepted. 
2) Twenty-one per cent of the recommendations for 
selection and 16 per cent of the recommendations for 
assignment made by males were sometimes accepted. 
3) Sixty-one per cent of the recommendations for 
selection and 61 per cent of the recommendations for 
assignment made by males were Bsually accepted. 
4) seventeen per cent of the recommendations for 
selection and 22 per cent of the recommendations for 
assignment made by males were alwals accepted. 
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5) Twenty per cent of the recommendations for selec-
tion and 17 per cent of the recommendations for assignment 
made by females were sometimes accepted. 
6) Sixty-four per cent of the recommendations for 
selection and 58 per cent of the recommendations for 
assignment made by females were usuallz accepted. 
7) Sixteen per cent of the recommendations for selec-
tion and 25 per cent of the recommendations for assignment 
made by females were always accepted. 
Effect of the administrative status of the principal.--
Table 35 shows the status and preferences of the principals 
reporting in regard to the selection and assignment procedure 
in comparison with their administrative status. Significant 
findings are: 
1) Seventy-six per cent of the supervising principals 
were permitted to make recommendations for the selection 
of teachers. 
2) Fifty-four per cent of the teaching principals 
were allowed to help select teachers. 
3) Eighty-nine per cent of the supervising principals 
prefer to assist in selecting teachers. 
4) Seventy-two per cent of the teac~ing principals 
prefer to assist in selecting teachers. 
5) Eighty-three per cent of the supervising princi-
pals were permitted to make recommendations for the assign-
ment of teachers. 
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Table 34. Status of Principals in Regard to Acceptability of Recommendations 
for selection and Assignment of Teachers in Comparison With Their 
Sex 
~--- ---
sex Acceptability of Selection Acceptability of Assignment 
Proc3dures Procedures 
Sel- % some- % Usual- -,; Al- % Sel- % Some- % Usual- % Al-
dom times ly wa s dom times ly ways 
% 
(1 )_ ( 2) (3) (4) { 5) (6) l7) (8 ) 9-J (10) {liJ (12) {13 (14) (15; (16) <1'7) 
Male 1 1 1.5 21 43 1l 14 17 1 1 13 16 48 61 17 22 Female 
- -
12 20 38 9 16 - - 11 17 37 .58 16 2.5 
~ -
- ---- - -- -~ -- - -- --- -- - - - ~~ 
~-
Table 3.5. status and Preference of Principals in Regard to Selection and 
Assignment Procedures in Comparison With Their Administrative 
status 
- -
Administrative Selection Procedures Assignment Procedures 
Status of 
-- ~ 
Principal Number of Prin- Number of Prin- Number of Prin- Number of Prin-
cipals Recom- cipals Prefer- cipals Recom- cipals Prefer-
mending ring to Recom- mending ring to Recom-
mend mend 
Yes % No % Yes % No % Yes % No % Yes % No ~ (1) ( 2) (3 (4. ( '5 } (6) (7 (8 (9) (10 (ll) (12 (13) (14) (15 l(lb) 1(17J 
supervising 104 76 32 24 111 89 14 11 113 83 22 17 118 93 9 7 
Teaching 34 .54 29 46 44 72 17 . 28 37 60 25 40 4.5 76 14 24 
- - - -
'--- ~ ~ - --- -~ 
-- · -
6) Sixty per cent of the teaching principals were 
allowed to assist in assigning teachers. 
7) Ninety-three per cent of the supervising princi-
pals prefer to assist in assigning teachers. 
8) seventy-six per cent of the teaching principals 
prefer to assist in assigning teachers. 
Effect of tenure of principals.-- Table 36 shows us that 
78 per cent of the principals who had been in their position 
30 or more years were permitted to make recommendations for 
the selection of teachers. Only 41 per cent of the principals 
who had been in position between 20 and 29 years were allowed 
to assist in selecting teachers. Other percentages and figures 
are found in Table 36. 
Table 36. Status·:·'of Principals in Regard to Selection 
Procedures in Comparison With Their Length 
of service 
Number of Years Number of Pr1n- Per Number of Prin- Per 
Principal Has cipals Permitted Cent cipals Not Per- Cent 
Been 1n Position to f"Iake Recom- m1tted to Make 
mendations for Recommendations 
selections for Seled.tions 
-( 1) (21 (3) (4) (5) 
Less than 5 66 73 24 27 
5 to 9 32 67 16 33 
10 to 14 14 64 8 36 
15 to 19 6 67 3 33 
20 to 29 7 41 10 59 
30 or more 7 78 2 22 
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In regard to the relationship between the length of 
service of the principal and the status of the principal in 
Table 37. Status of Principals 1n Regard to Assignment 
Procedures in Comparison With Their Length 
of service 
Number of Years Number of Pr1n- Per Number of Prin- Per 
Principal Has cipals Permitted Cent cipals Not Per- Cent 
Been in Position to Make Recom- mitted to Make 
mendations for Recommendations 
Assignments for Assignments 
(1) _(2 )_ CJ l ( 4) (5) 
Less than 5 72 80 18 20 
.5 to 9 37 77 11 23 
10 to 14 18 7.5 6 2.5 
1.5 to 19 6 67 3 33 
20 to 29 10 63 6 37 
30 or more 5 62 3 38 
the matter of assignment of teachers we find that: 
1) Eighty per cent of the principals in position 
less than five years were permitted to make assignments. 
2) seventy-seven per cent of the principals in pos i-
tion five to nine years were allowed to assist 1n making 
assignments. 
3) seventy-five per cent of the principals 1n posi-
tion 10 to 14 years were permitted to make recommendations 
' 
for ·the assignment of teachers. 
4} Sixty-seven per cent of the principals in position 
1.5 to 19 years were able to assist in making assignments. 
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5) Sixty-three per cent of the principals in position 
20 t o 29 years were allowed to help with teacher assign-
ment s . 
6) Sixty-two per cent of the principals in position 
30 or more years were allowed a voice on the matter of 
teacher assignments. 
Effect of the age of principals.-- In Table 38, the writer 
has tried to show some relationships between the ages of the 
principals responding and their present status in regard to 
selection and assignment procedures . The chart shows that: 
1) seventy-nine per cent of the principals between 
20 and 29 years of age were permitted to make recommenda-
tions for the selection of teachers. 
Table 38. Status of Principals in Regard to Selection 
and Assignment Procedures in Comparison With 
Their Ages 
Age of Prin- Per Principals Per IPrin- Per Prin- Per 
Principals cipals Cent Not Recom- Cent !Cipals Cent cipals Cent 
Recom- mending Recom- Not Reo 
mending selections mending bmend.lng 
selec- Assign- Assign-
tions lments ments 
( 1) (2) ( '3) ( 4) (5) ( 6) ( 7) -( 8) (9) 
20 to 29 11 79 3 21 9 69 7+ Jl 
JO to 39 37 77 11 23 40 85 7 15 
40 to 49 40 65 22 .35 41 6~ 21 .35 
50 to 59 37 74 13 26 4.3 86 8 14 
60 to 69 12 60 8 40 14 70 6 30 
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2) seventy-seven per cent of the principals between 
30 ru1d 39 years of age were able to make recommendations 
for the selection of teachers. 
3) Sixty-: five per cent of the principals between 
40 and 49 years of age were allowed to assist in selecting 
teachers. 
4) seventy-four per cent of the principals between 
50 and 59 years of age reported that they helped to 
select teachers. 
5) Sixty per cent of the principals between 60 and 
69 years of age were allowed a voice in regard to the 
selection procedures. 
6) Sixty-nine per cent of the principals between 
20 and 29 years of age were permitted to make recommenda-
tions for assignment of teachers. 
7) Eighty-five per cent of the principals between 
30 and 39 years of age were able to make recommendations 
for the assignment of teachers. 
8) Sixty-five per cent of the principals between 
40 and 49 years of age were allowed to assist in assign-
ing teachers. 
9) Eighty-six per cent of the principals between 50 
and 59 years of age reported that they helped to assign 
teachers. 
10) seventy per cent of the principals between 60 
and 69 years of age were allowed a voice 1n regard to the 
assignment of teachers. 
Effect of the age of principals on personal preferences.--
In an attempt to determine the preferences of principals in 
regard to selection and assignment of teachers with relation-
ship to their ages, we find that: 
1} One hundred per cent of the principals in the 
20 to 29 age group preferred to assist in selecting teachers. 
Table 39. Preferences of Principals in Regard to Selec-
tion and Assignment Procedures in Comparison 
With Their Ages 
Age of Selection Procedures Assignment Procedures 
Principals 
Principals Preferring Principals Preferring 
to Assist to Assist 
Yes % No % Yes % No % 
20 to 29 12 100 - - 12 100 - -30 to 39 39 87 6 13 42 93 3 7 
40 to 49 49 82 11 18 50 86 8 14 
50 to 59 32 70 14 30 36 77 11 23 
60 to 69 18 90 2 10 20· 100 .. -
2) One hundred per cent of the principals in the 
20 to 29 age group preferred to assis·t in assigning teachers. 
3) One hundred per cent of the principals in the 60 
to 69 age group preferred to make recommendations for the 
assignment of teachers. 
Other relationships may be found in Table 39. 
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Effect of the sex of principals on personal preferences.--
Principals were asked whether or not they prefer to make recom-
mendations for selections. Ninety-four per cent of the males 
did prefer to make recommendations for the selection of teach-
ers while six per cent did not. Sixty-nine per cent of the 
female principals prefer to make recommendations for the selec-
tion of teachers while Jl per cent do not. 
Table 40. Preferences of Principals in Regard to Selec-
tion Procedures in Comparison With Their sex 
sex of Principals Number of Principals Per Number of Per 
Preferring to Make Cent Principals Cent 
Recommendations for Not Prefer-
Teacher Selections ring to 
Make Recom-
mendations 
for selec-
tions 
(1) (21 (J)_ ( 4) (5) 
Male 92 94 6 6 
Female 59 69 27 Jl 
In response to their preferences in regard to making 
recommendations for the assignment of teachers we find that: 
1) Ninety-six per cent of the male principals 
preferred to make recommendations for the assignment 
of teachers. 
2) seventy-seven per cent of the female principals 
preferred to make recommendations for the assignment of 
teachers. 
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Table 41. Preferences of Principals in Regard to Assign-
ment Procedures in Comparison With Their Sex 
sex of Prin- Number of Prin- Per Number of Principals Per 
cipals cipals Prefer- Cent .Not Preferring to Cent 
ring to IYlake Make Recommendations 
Recommendations For Assignments 
For Assignments 
lll 121 tJl ( 4) (5) 
Male 93 96 4 4 
Female 69 77 19 23 
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CHAPrER V 
SUMMARY AND CONCLUSIONS 
The stated Primary purpose of this study is to discover 
how many principals on the elementary school level have a voice 
in determining the faculty members to be assigned to their 
buildings. The writer wishes to re-emphasize the previous 
statement that some of the percentages presented in this study 
are based on very low returns. 
1. Results 
summary of resQonses to survey information.--
!) Responses were received from principals i n com-
munities having a range of population of less than 5,000 
to 100,000 or over. 
2) Inquiry forms were returned from communities that 
maintained fewer than five schools to communities that 
maintained more than 50 schools. 
3) Principals participating 1n this study ranged 
from school systems that had fewer than five principals 
to school systems that had more than 50 principals. 
4) The superL~tendents of the principals represented 
in this study ranged from JO years of age to 69 years 
of age • 
.5) The principals returning inquiry forms indicated 
the educational background of their superintendent ranged 
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from those holding a bachelor degree to those holding a 
doctorate degree. 
6) In tabulating the length of time that superin-
tendents had been in their present job, principals in-
dicated that their tenure ranged from less than five 
years to more than JO years. 
7) It was found that some school systems reported 
having supervisors of education and assistant superL~­
tendents, some of whom were delegated selection and 
assignment responsibility. 
8) In regard to teacher turnover for the current 
school year, some systems added less than 10 new members 
while other systems had added 100 or more new members. 
9) This survey revealed that the respondents to 
this inquiry form were almost evenly divided bet~reen 
male and female principals. 
10) Principals completing the inquiry form were 
found to range between 20 and 69 years of age. 
11) On the matter of administrative status of the 
respondents, Jl per cent were teaching principals while 
69 per cent were supervising prL~cipals. 
12) In regard to previous experience of principals, 
we find that: 
a. Eight per cent of the principals had no 
experience teaching at the elementary school level. 
6) 
~ ---
b. Twenty per cent of the principals had between 
one and ten years experience as an elementary school 
teacher. 
c. Ten per cent of the principals had JO or 
more years experience as an elementary school teacher. 
d. Forty-four per cent of the principals had 
no previous experience as an elementary school prin-
cipal. 
e. Two per cent of the principals had JO or 
more years previous experience as an elementary school 
principal prior to their present position. 
f. Forty-six per cent of the principals had been 
1n their present position for a period of less than 
five years. 
g. Twenty-four per cent of the principals had 
been in their present position for a period of from 
five to nine years. 
h. Three per cent of the principals had been 
in their present position for JO or more years. 
i. ~orty-nine per cent of the principals had 
no experience teaching at the secondary school level. 
j. Twenty-six per cent of the principals had 
taught at the secondary school level for a period 
of from one to four years. 
k. One per cent of the principals had taught 
school at the secondary level for JO or more years. 
- -
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1. seventy-five per cent of the principals had 
no experience as secondary school administrators wh~ 
12 per cent had experience 1n that field for periods 
ranging from one to 29 years. 
lJ) some principals reported having jUrisdiction 
over as many as 59 teachers. 
14) some principals reported having a teacher turn-
over in their building for the current school year of up 
to 29 teachers. 
15) some respondents indicated they have jurisdiction 
over more than 700 pupils~ 
16) Twenty per cent of the principals responded that 
they had an assistant principal. 
17) Sixty-nine per cent of the principals were per-
mitted to make recommendations for the selection of teach-
ers. 
18) In regard to acceptability of recommendations 
for the selection of teachers: 
a. One per cent of the principals found their 
recommendations seldom acceptable. 
b. Twenty-one per cent of the principals found 
their recommendations sometimes acceptable. 
c. Sixty-one per cent of the principals found 
their recommendations usualll acceptable. 
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d. seventeen per cent of the principals found 
their recommendations alwals acceptable. 
:J-9) seventy-four per cent of the principals were 
permitted to make recommendations for the assignment of 
teachers. 
L 
20) In regard to the acceptability of recommendations 
for the assignment of teachers: 
a. One per cent of the principals found their 
recommendat ions seldom acceptable. 
b. seventeen per cent of the principals found 
their recommendations sometimes acceptable. 
c. Fifty-nine per cent of the principals found 
their recommendations usualll acceptable. 
d. Twenty- three per cent of the principals 
found their recommendations alwals acceptable. 
21) Twenty-three per cent of the principals reported 
having full responsibility for the selection of teachers. 
22) Thirty-five per cent of the principals reported 
having full responsibility for the assignment of teachers. 
23) seventy-six per cent of the respondents prefer 
to assist . in the selection procedure. 
24) Eighty-two per cent of the respondents prefer 
to assist in the assignment procedure. 
summary of relationshiEs and comEarisons.--
1) Population of the communities had no effect on 
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the status of.elementary school principals in regard to 
the selection and assignment of teachers. 
2) It appears from the results of this study that the 
greater the number of schools in a system, the less voice 
or authority the principals have in regard to the selec-
tion of teachers. 
J) The number of schools in a school system had no 
effect on the status of principals in regard to the assign-
ment of teachers. 
4) The age of the superintendents had no effect on 
the status of the principals in regard to the selection 
of teachers. 
5) The age of the superintendents had no effect on 
the status of the principals in regard to the assignment 
of teachers. 
6) It was found that the greater the educational 
background of the superintendent, the greater amount of 
voice permitted the princi pals in regard to the selection 
and assignment of teachers . 
7) All the principals working for superintendents who 
had been in their present po.sit1ons JO or more years were 
allowed to make recommendations for the selection and 
assignment of teachers. 
6? 
8) In regard to the selection and ass1gnment of 
teachers in comparison with the sex of the principals, 
we f 1nd that: 
a. seventy-five per cent of the male princi-
pals were allowed to make recommendations for the 
selection of teachers. 
b. Sixty-five per cent of the female princi-
pals were allowed to make recommendations for the 
selection of teachers. 
c. Eighty per cent of the males were able to 
help with the assignment of teachers. 
d. seventy-one per cent of the female prin-
cipals were permitted to assist in the assignment 
of teachers. 
9) sex of the prL~cipals had no effect on the 
acceptability of recommendations made by the principals. 
10) It was found that supervising principals were 
allowed more voice on the matter of selection and assign-
ment of teachers than were teaching principals. It was 
also determined that more supervising principals prefer 
to assist in the selection and assignment of teaehe·rs 
than do teaching principals. 
11) The number of years a principal had been in 
position had no effect on the status of the principals 
in regard to the selection and assignment of teachers. 
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12} Age of the principals had no effec~ on the 
status of the principals in regard to the selection and 
assignment of teachers. 
13) Age of the principals had no effect on the 
preferences of the principal in regard to the selection 
and assignment of teachers. 
14) Ninety-four per cent of the male principals 
prefer to make recommendations for the selection of 
teachers while only 69 per cent of the female principals 
preferred to do so. 
15) Ninety-six per cent of the male principals 
prefer to make recommendations for the assignment of 
teachers while only 77 per cent of the female principals 
prefer to assist in the assignment .. procedure. 
2. Implications of This Study 
Through the responses made to this study it was determined 
that the following factors had no effect on the status of 
elementary school principals in these selected schools in 
regard to the selection and assignment of teachers: 
1. Population of communities. 
2. Age of the superintendent. 
J. Tenure of the superintendent. 
4. Age of the principal. 
5. Teacher turnover for the current school year. 
I 
6. sex of the principal (No effect in regard to 
the acceptability of recommendations). 
7. Number of schools in a school system (No effect 
1n regard to assignment of teachers). 
8. Tenure of principals. 
This study revealed that in the selected schools surveyed: 
1. The greater the number of schools in a school 
system the less voice or authority the principals have 
in regard to the selection of teachers. 
2. The greater the educational background of the 
superintendent, the greater amount of voice permitted 
the principals in regard to the selection and assignment 
of t eachers. 
J. More males were allowed to assist in the selec-
tion and assignment of teachers than females. 
4. supervising principals were allowed more voice 
on t he matter of selection and assignment of teachers 
than were teaching principals. 
). More supervising principals prefer to assist in 
the selection and assignment of teachers than teaching 
principals. 
6. More male principals prefer to assist in the 
selection and assignment of teachers than do female 
principals. 
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J. suggested Topics for Further Research 
A research study of the status of secondary school prin-
cipals of Massachusetts in regard to the selection and assign-
ment of teachers might throw light on other factors influencing 
this procedure in our area. 
A study of another region of the country in regard to the 
status of their principals on the matter of selection and 
assignment of teachers would be of considerable value 1n making 
co mpar is ons • 
A research study based on the preferences of superin-
tendents in regard to the selection and assignment of teachers 
would be helpful. 
Valuable studies may be conducted at graduate schools to 
determine the views of leading educators of administration in 
regard to the status of principals on the matter of selection 
and assignment of teachers. 
A st udy could be made comparing the relative merits of 
school systems permitting principals to assist with the selec-
tion and assignment of teachers with those systems not permit-
ting this procedure. 
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APPENDICES 
INQUIRY FORM FOR THE STATUS OF ELEiiENTARY SCHOOL 
PRINCIPALS OF MASSACHUSErTS IN SELECTING 
AND ASSIGNING TEACHERS 
In the form below you will have an opportunity to answer questions 
pertaining to the status of selection and assignment of teachers in 
your community. Kindly consider each item as it applies to your 
particular situation at the present time. 
PART I - GENERAL INFORMATION 
A. What is the population of your city? 
1. Less than 5,000 4. 25,000 to 50,000 
2. 5,000 to 10,000 5· 50,000 to 100,000 
3· 10,000 to 25,000 6. 100,000 or over 
B. How many elementary schools are there in your school system? 
1. Less than 5 4. 20 to 29 
2. 5 to 9 5. 30 to 50 
3· 10 to 19 6. More than 50 
c. How many elementary school principals are there in your system? 
1. Less than 5 4. 20 to 29 
2. 5 to 9 5· 30 to 50 
3. 10 to 19 6. More than 50 
D. How many elementary supervisiag principals are there 1n your 
school system? 
1. Less than 5 4. 20 to 29 
2. 5 to 9 5. 30 to 50 
3· 10 to 19 6. More than 50 
E. How many elementary teaching principals are there in your 
school system? 
l. Less than 5 4. 20 to 29 
2. 5 to 9 5. 30 to 50 
3· 10 to 19 6. J'llore than 50 
F. Indicate the sex of your superintendent. 
_____ Male Female 
G. What is the age of your superintendent? 
1. 20 to 29 years 4. 50 to 59 years 
2. 30 to 39 years 5. 60 to 69 years 
J. 40 to 49 years 6. 70 or more years 
H. What is the highest degree held by your superintendent? 
1. No degree 4. Certificate of 
2. Bachelor's degree Advanced Study 
3· Master's degree 5. Doctorate 
I. How long has your superintendent been in his present position? 
1. Less than 5 years 4. 15 to 19 years 
2. 5 to 9 years 5. 20 to 29 years 
3· 10 to 14 years 6. JO or more years 
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J. Do you have any supervisors of elementary education 1n your 
school system? 
Yes No 
---
K. Do you have any Assistant Superintendents 1n your system? 
Yes No 
---
L. If you answered yes to the previous question, do any of these 
Assistant superintendents have responsibility for selection 
and assignment of teachers? 
_____ Yes No 
M. How many elementary school teachers were added to your school 
A. 
B. 
system for the current school year? 
1. Less than 10 ;. 
2. 10 to 24 6. 
3. 25 to 39 7. 
4. 40 to 54 8. 
PART II - PERSONAL 
Please indicate your sex. 
Male 
What is your age? 
1. 20 to 29 4. 
2. 30 to 39 s. 
3· 40 to 49 6. 
55 to 69 
70 to 84 
85 to 99 
100 or more 
IN FORMAT ION 
Female 
so to 59 
60 to 69 
70 or over 
,. 
c. Indicate your administrative status at present. 
----- Teaching Principal Supervising Principal 
D. How many years have you done classroom teaching at the elemen-
tary school level? 
1. 1 to 4 years s. 15 to 19 years 
2 . 5 to 9 years 6. 20 to 24 years 
3· 5 to 9 years 7. 25 to 29 years 4. 10 to 14 years 8. 30 or more years 
E. How much experience do you have as an elementary school 
principal prior to your present position? 
1. None s. 15 to 19 years 
2. J.: to ~ years 6. 20 to 24 years 
3· 5 to 9 years 7. 25 to 29 years 4. 10 to 14 years 8. 30 or more years 
F. How long have you been 1n your £resent position? 
1. Less than 5 years • 15 to 19 years 
2. 5 to 9 years ;. 20 to 29 years 
3- 10 to 14 years 6. 30 or more years 
G. How many years have you taught at the secondary school level 
or above? 
1. None s. 15 to 19 years 
2. 1 to 4 years 6. 20 to 24 years 
3· 5 to 9 years 7. 25 to 29 years 4. 10 to 14 years 8. 30 or more years 
?5 
H. How much previous experience do you have as a secondary school 
administrator? 
1. None .5. 
2. 1 to 4 years 6. 
3· .5 to 9 years 7. 
4. -10 to 14 years 8. 
1.5 to 
20 to 
2.5 to 
30 or 
PART III - SURVEY INFORMATION 
19 years 
24 years 
29 years 
more years 
A. How many teachers do you have 1n your 
5· 
building? 
20 to 29 
30 to 44 
45 to .59 
60 or more 
1. Less than 5 
2. 5 to 9 6. 
3. 10 to 14 7. 
4. 15 to 19 8. 
B. How many faculty members were added to the teaching staff 1n 
your building for the current school year? 
1. Less than 5 4. 20 to 29 
2. .5 to 9 5. 30 to .50 
3. 10 to 19 6. .50 or more 
c. How many pupils do you have in your school? 
1. Less than 100 
.5· 400 to 499 
2. 100 to 199 6. .500 to 599 
J. 200 to 299 7- 600 to 699 
4. 300 t ·o 399 8. 700 or more 
D. Do you have an assistant principal? 
Yes No 
E. Are you permitted to make recommendations for the selection 
of teachers? 
Yes No 
---
F. If your answer to the previous question was yes, how often 
are your recommendations accepted? 
1. seldom 3· 
2. sometimes 4. 
Usually 
___ Always 
G. Are you permitted to make recommendations for the assignment 
of teachers? 
Yes No 
---
H. If your answer to the previous question was yes, how often 
are your recommendations accepted? 
1. seldom 3- Usually 
2. sometimes 4. Always 
I. Are you responsible for all teacher selections 1n your building? 
Yes No 
J. Are you responsible for all teacher assignments in your building? 
Yes No 
K. What is your preference pertaining to selection and ass~ent 
of teachers? 
1. I prefer to select J. 
my own teachers 
2. I prefer to assign 4. 
teachers in my 
building 
I prefer not to select 
my own teachers 
I prefer not to assign 
teachers in my 
building 
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Dear 
Woodrow Wilson School 
Leland Street 
Framingham, Massachusetts 
December 6, 1954 
As part of the requirements for the degree of I1aster of 
Education from Boston University, I am making a study of the 
present Status of Elementary School Principals of Massachusetts 
in Selecting and Assigning Teachers. 
In order that the results of this study may be significant , 
your personal support is desired and earnestly solicited. 
I should be most grateful if you would give a few moments 
of your time to complete the enclosed questionnaire. Please 
oblige by replying at your earliest convenience, using the 
enclosed self-addressed stamped envelope. I would appreciate 
the inquiry form not later than January 15, 1955. 
Thank you kindly for your courtesy and ~ooperation. 
Sincerely, 
Joseph Palladino 
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Massachusetts Towns Represented in This Study 
Abington Hatfield Pembroke 
Acton Haverhill Petersham 
Agawam Hinsdale Pittsfield 
Amesbury Holyoke Plymouth 
Amherst Kingston Quincy 
Andover Lakeville Randolph 
Arlington Lawrence Raynham 
Athol Leominster Rockland 
Attleboro Leverett Reading 
Auburn Lexington Revere 
Barre Littleton saugus 
Belmont Lincoln Sharon 
Berlin Longmeadow Shelburne Falls 
Bernardston Lowell Sherborn 
Boston Lynn somerville 
Bradford Ludlow Southbridge 
Braintree Malden South Hadley 
Bridgewater Manchester southwick 
Brimfield Marblehead Springfield 
Brockton Marlboro Stockbridge 
Brookline Medford Stoughton 
Cambridge Melrose swampscott 
Charlton Merl"'imac Taunton 
Chelmsford Methuen Turners Falls 
Cheshire Middleton Wakefield 
Chicopee Millis Walpole 
Chelsea Milton Waltham 
Cochituate Monson \llaterto\l..rn 
Colrain Nontague Webster 
Concord Natick West Boylston 
Cummington Needham Weston 
Dennis New Bedford West Springfield 
East Bridgewater New Salem Westwood 
Easthampton Newton Weymouth 
East Pepperell Newburyport Whitinsville 
Everett Norfolk Wilbraham 
Fairhaven North Adams Wilmington 
Fitchburg Northampton Winchendon 
Framingham North Attleboro Winchester 
Freetown Norton Windsor 
Gloucester Norwood Winthrop 
Greenfield Onset Wollaston 
Hadley Orange Worcester 
Hamilton Otis 
Ha!Jlpden Peabody 
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